ABSTRACT: This study is part of a bigger study supporting the Philippine Government's Medium-Term Plan to institute major reforms in its educational system. The main research question of this study is how can Philippine Higher Education Institutions (HEIs) shift towards an Outcomes-Based Education (OBE) approach and typology-based Quality Assurance (QA) System that would meet international standards? Specifically, the study aimed to : 1) craft a Ten-year transition strategy (AY 2012(AY -2022 for Philippine HEIs to become compliant to international accords 2) design a framework for an Outcomes-based Education (OBE) approach and typology-based Quality Assurance (QA) system for HEIs ; and 3) on the bases of the results , design a Model academic Course Syllabus in the field of business, particularly the BS Accountancy Program that applies OBE approach and typology-based QA using an actual case of an existing HEI-La Consolacion College Manila (LCCM) , Philippines. The researchers' main motivation in undertaking this study was the specific significant contribution to LCCM-a 100-year old HEI that is in need of a transition strategy during Academic Year 2012-2022 and the benefits to national interest. The Philippines has consistently lagged behind in the World Economic Forum (WEF) Global Competitiveness Index, placing 65th worldwide and 3rd least competitive among its Southeast Asian neighbours. The conceptual framework primarily used three of the world's most popular quality management system models -Deming's PDCA Cycle used in ISO 9001:2008 QMS, Baldrige Framework -Education Criteria for Performance Excellence (MBNQA,2010) and Kaplan's Balanced Scorecard (BSC) Methodology (Kaplan and Norton,2000). The methodology used was a descriptive-case analysis research design primarily using secondary data analysis technique to analyse existing publications, memorandum orders, and studies from government and private agencies. Primary data was sourced from internal records of LCCM--the sample case study. The study showed that Outcomes-based framework presupposes quality and goals anchored on the Vision-Mission-Goals and Objectives (VMGO) of HEIs. Thus, HEIs define their VMGO in response to local contexts and their assessment of institutional strengths and weaknesses, the quality goals and outcomes of HEIs necessarily differ. It can be concluded that Philippine HEIs are not differentiated along the mission and functions vis-à-vis the national goals, with specific focus (target clientele, resource requirement and competencies of graduates). Typology-based QA for HEI must therefore be classified into three types: a) Professional Institutes b) Colleges and c) Universities. The study recommends immediate implementation of the 12-year Basic education (K-12) to comply with international accords (Washington and Bologna) in view of the economic impact of the gap during the transition phase. Strategies were crafted and designed for LCCM which may be applicable to HEIs in the Philippines during the 10-year transition stage (AY2012-2022). It is recommended that HEIs should adopt OBE approach and typology-based QA to produce world class graduates with competencies in accord with international standards. Private accrediting and certifying agencies must subsequently revise criteria to conform to these new methodology and typology, and to suit to the needs of HEIs aligned with the national goals and cascaded down to its VMGO. A Proposed BS Accountancy (BSA) Course Syllabus was developed in this study that may serve as a Model for all HEIs. It is further recommended that government regulatory units such as CHED and PRC, local accrediting agencies such as PAAASCU/PACU-COA, and international certifying agencies such as SGS for ISO and MBNQA for Baldrige, must use standards on the basis of this new typology. Finally, the study recommends an 8-step Action Plan for HEIs, starting with the K-12 implementation in Basic Education to cascading the HEI's VMGOs into Program Course objectives following the OBE approach and revised HEI typology.
INTRODUCTION
Philippine Higher Education Institutions (HEIs) lag behind in the top 500 annual university rankings worldwide .(Times Higher Education (THE) and Quacquarelli (QS) Symonds,2011), ranked 65th out of 144 countries in the World Economic Forum (WEF) Global Competitive Report 2012; and even in the ASEAN , ranked the third least competitive country behind Singapore, Malaysia and Thailand. (WEF Report ,2012) . The impact could be seen in the Philippine's still "underdeveloped economy" status, surpassed by the traditional strong economies in Asia such as Japan and the emerging economies of China and India. Previous studies pinpoint this slow economic performance to quality indicators such as mismatch of graduates against industry needs, inadequate skills and global competencies of the workforce and unemployability of graduates in the global environment.
Both private and government-funded studies (World Bank and Asian Development Bank (ADB) opined the following reasons: a) a 10-year Basic Educational System ,short of the 12-year pre-college international standards prescribed by the Bologna and Washington Accords; b) an expert/teacher/-based learning approach and input-based quality assurance (QA) system of its educational system. The Philippine Government, through the Commission on Higher Education (CHED) and the Department of Education (DepEd) plans to overhaul the educational system and embark on a long-term plan called "K-12" (Kindergarten to Grade 12) and shift towards an Outcomes-based Education (OBE) and typology-based QA for Higher Education. (TFQA,CHED,2012).
The Accounting profession in the Philippines has undergone a major transformation in the past decade. These changes were influenced by the opening of the Philippine market to global economies as part of its commitment to the Asia Pacific Economic Council (APEC) and World Trade Organization (WTO). The Filipino professional accountant is faced with the challenges of globalization.
REVIEW OF RELATED LITERATURE AND THEORETICAL FRAMEWORK
One of the defining themes of contemporary organizational theory is the emphasis on information and measurement for assessing, tracking and promoting organizational excellence. "Information and Analysis" is one of the seven categories in Malcolm Baldrige criteria for performance excellence and "management by fact" which has been a core value in the Baldrige framework (De Carlo & Sterett, 1989 . 1995 : BMNQA, 1988 -1998 Ruben, 1995) . (Ruben, 1999) .
The basic references for HEI QA in the Philippines are the minimum requirements prescribed by CHED on five areas used for evaluating start-up programs ( Figure 1 ) and the eight criteria prescribed by the accrediting agencies-Philippine Association of Accrediting Schools, Colleges and Universities (PAASCU) and Philippine Association of Colleges and Universities-Commission of Accreditation (PACU-COA), in granting accreditation status on HEIs such as Center of Excellence, Deregulated and Autonomous status, (Figure 2 ). According to an ADB study, the main weakness of this QA system is its input-based framework (ADB Report 2000). Further, this QA is Program-based; contrasted with institutionbased accreditation in foreign universities. As a process-based Model, the PDCA cycle can easily be adapted by HEIs, with parents-students as Input clientele and industry as Output stakeholders. However, to be able to translate to an OBE and Typology-based QA, HEIs must adopt the MBNQA (Baldrige) Model primarily because of its Results/Outcomes-based approach, as shown below.
The main strength of the results-based framework is the quantification of all criteria towards a more objective assessment of an institution's quality performance and excellence.
However, a deeper analysis of the Baldrige Framework revealed a difficulty in quantifying educational metrics (learning outcomes). Thus, the Model is further simplified by the Balanced Scorecard (BSC) Method of Kaplan and Norton (Kaplan,1995) . This Methodology dovetails with PAASCU/PACU-COA Accrediting Agencies' eight standards-criteria, and can be used by HEIs in Operational Planning. The modified BSC for an HEI is shown below: 
METHODOLOGY
The methodology used a descriptive-case analysis research design primarily using secondary data analysis approach to analyse existing publications and studies from government and private agencies. Primary data were sourced from internal records of LCCM-the sole sample HEI in this case study. The outcomes-based framework presupposes quality and goals anchored on the VMGO of HEIs. Thus, HEIs define their VMGO in response to local contexts and their assessment of institutional strengths and weaknesses, the quality goals and outcomes of HEIs necessarily differ.
FINDINGS: RESULTS
In the Philippines, however, HEIs are not differentiated along the mission and functions vis-à-vis the national goals.
Thus, accrediting and certifying agencies such as CHED , PAAASCU/PACU-COA and Societe Generale Surveillance (SGS) for ISO must use standards on the basis of this new typology. There must be no "one size-fits-all" policy on QA standards.
The proposed OBE and Typology-Based QA Framework for Philippine HEIs is shown in Table 1 below. An examination of the internal documents showed the following initiatives:
1. Quality Assurance (QA) -International Standards under ISO 9001:2008 a) These standards were observed in setting plans (KPI), teaching methodologies, systems and procedures, evaluation of performance, and feedback. b) these standards made 'continuous improvement' a norm in the QMS.
2.
Outcomes-Based Education (OBE) -This approach was adopted by devising a new curriculum; and annually reviewing and revising its corresponding syllabi to make sure that that the OBE approach, i.e, identifying the desired outcome in each topic and the assessment tools used to measure the success of the approach.
It was also noted in the examination of primary internal records that among the changes in teaching methodologies were : shift from teacher-centered approach to learner-centered approach; use of case studies to simulate actual work situations; critical thinking; use of technology and e-learning; Problem -solving skills; Group learning; Research, analysis of current trends; and practical application through an internship program in a real external auditing firm.
On the bases of the Findings in this study, a Model OBE and Typology-based Accounting Curriculum/Syllabus is proposed and shown in the succeeding section. 
COURSE SYLLABUS in

2.
Describe accounting for fundamental errors and accounting changes.
3.
Differentiate accounting for companies engaged in specialized industries with those engaged in ordinary trade or business ; accrual from cash basis..
Psychomotor
1.
Prepare financial statements under the singe-entry system and solve problems in realistic situations.
2.
Convert cash basis financial statements into accrual basis financial statements.
3.
Solve problems on accounting for fundamental errors and accounting changes; specialized industries.
Affective
Integrate truthfulness in the preparation of financial statements. III.
COURSE OUTLINE: 1 sem/18 weeks/54 hours Eight specific steps (Action Plan) shown below may serve as a guideline for HEIs in the transformation process:
Step 1-Implement K-12 for Basic Education
Step 2-Implement the Transition strategies for HEIs
Step 3-Apply OBE approach and new typology for HEIs QA through government legislation (revision of R.A 7722 (Private Education Law)
Step 4-Government Regulatory Agencies (PRC and CHED) must revise Licensure Syllabus and Policies, Standards and Guidelines (PSG) respectively.
Step 5-Private accrediting agencies (PAASCU, PACU-COA, SGS ) should revise their standards and criteria according to the new OBE approach and typology standards.
Step 6 -HEIs must adapt the new QA System and revise Strategic and Operational Planning & Control System, integrating the OBE and revised typology in the metrics.
Step 7-Re-craft Institutional VMGOs along the new typology criteria
Step 8-Revise Program Curriculum and Course Syllabi following the OBE approach
